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Effective staff development remains a challenge in higher education. This paper examines the 
non-traditional methodology of arts-based staff development, its potential to foster 
transformational learning and the practice of professional artistry, through perceptions of 
program impact. Over a three year period, eighty academics participated in one metropolitan 
Australian university’s arts-based academic development program. The methodology used one-
on-one hermeneutic-based conversations with fifteen self-selected academics and a focus group 
with twenty other academics from all three years. The paper presents a learning model to 
engender academic professional artistry. The findings provide developers with support for using 
a non-traditional strategy of transformational learning.  
Introduction 
This paper examines the importance of alternative paradigms for academic staff development, 
focusing specifically on arts-based learning as a non-traditional methodology of transformational 
learning, based on Mezirow’s (1997) critical reflection and Grabov’s (1997) intuitive, creative, 
emotional concepts of transformation. The context of this study includes first a lack of consensus 
regarding best forms of staff development (Carew, Lefoe, Bell & Armori, 2008), and second, the 
ongoing changing nature of academic work (Gray & Radloff, 2008). The gap in knowledge 
examined in this study is a lack of understanding the need for and impact of a non-traditional 
academic staff development process in the context of changing academic work. While the 
business world has embraced arts-based staff development (Adler, 2006), academe has not 
readily engaged, nor analytically researched impact and outputs. Within this complex and often 
contested context of academic staff development (Carew et al., 2008), opportunity exists to 
consider staff development as a paradox requiring alternative learning paradigms. The paradox is 
that staff development is a near impossible project. In this case, no matter how determined an 
organisation or a facilitator might be to develop academics, there is only development fruition 
when the individuals involved choose to develop themselves.  
In addition, by providing the artful in academic staff development, the choice of whether 
to learn from artists and arts-based learning highlights the paradox between constraint and 
freedom, and between creativity and risk. The essence of this paper is to expand the 
understanding of arts-based learning’s transformational impacts and outputs when questioning 
what works, why, and for whom, in academic staff development. To assist that understanding, a 
literature review of transformational and ontological learning now follows 
Literature Review  
Ontological Learning  
Ontological learning is defined as ‘the learning [that] enables us to understand the nature of how 
we perceive the world’ (ICLF, 2008, p.1). Ontological learning is observation and understanding 
as adjacent to epistemological learning and defined as a focus on gaining awareness of how one 
observes and chooses, as well as knowing the facts of the biological and technological process, 
and then acting based on the new awareness (Barnett, 2004).  
Consideration of ontological learning is provided because ontological academic 
development needs to include two elements. The first element is recognition of the dichotomy in 
learning processes where learning explores both what it means to be in the world as well as what 
it means to know about the world (Heidegger, 1971). The second element for inclusion is the 
need for facilitating a way of being ready for the unexpected, the unimagined, and the taken-for-
granted in paradigms of understanding (Barnett, 2004). In other words, through arts-based 
learning, this element enhances the ability to learn and change, be creative and innovative, 
experiment, make sense of extremely ambiguous situations, and move forward through 
uncertainty. Developing the ontological concept supports the understanding of one’s chosen 
‘way of being’, and. identifies the process by which one defines self and thus makes choices and 
takes actions. Becoming more aware of choice benefits transformational capacity (Barnett, 
2004).  
Transformational Learning 
The presence of a capacity for transformation is significant for staff developers, as that capacity 
is available to all (Maturana & Varela, 1987). The use of arts-based creative learning processes, 
for example, taps into a myriad of human transformational modes, supports the capacity of the 
living organism to self-create, be diverse, and live with creative constraints, and do so always 
within relationship with the other (Maturana & Varela, 1987). Arts-based learning processes are 
underpinned by the premise that there is already transformational building potential through 
awareness and action to see adjacent possibilities (those things one can do and learn that are 
close by but outside of current awareness – as unknown or unused local space). To be creative 
and innovative supports the development of awareness of possibilities available in academic 
professional life and staff development (Eisner, 2002). 
It is thought to be too easy to confine development strategies to training for tasks and 
operational skill acquisition, for transmission of organisational knowledge (Argyris & Schön, 
1996), or larger employment agendas (Bridgestock, 2009). As an alternative perspective, 
transformational learning traditions include the process of learning about self through examining 
and modifying one’s actions (Carrington & Selva, 2010). Their recent research on reflective 
practice and transformational learning in the university supports this paper’s focus on the same 
thematic metaphors (reflection, transformation, and application). Broader research says 
transformation requires ‘not only description and revelation [through reflection], but the 
development of imaginative and compelling alternatives’ (Barry, 1996, p. 15) as additional 
metaphors to guide change (transformation) and action (application), reflecting the themes and 
metaphors linked with this paper’s findings. 
In addition, for purposes of accepting the significance of arts-based adult learning as a 
powerful vehicle for transformation, Nissley (2008), in Wankel and DeFillippi’s book on university 
and corporate innovations in lifelong learning, provided evidence-based research on the presence of 
select emerging models describing innovation in arts-based learning. Nissley (2008) explored the 
recognition that in the ‘creative arts there are skills and capabilities that if brought into the learning 
process can generate innovative and stimulating continuing … education experiences’ (p. 188), as 
reflected in selected models. These innovative models (Nissley, 2008) are intended for both use 
and research within adult life-long learning environments (e.g., Nissley’s (2003) Artful Creation; 
Palus & Horth’s (2002) Sense-making Loop for Creative Leadership in Action; Taylor and 
Ladkin’s (2007) Four Ideal Type Arts-Based Processes; and Kerr’s (2006) Artful Learning Wave 
Trajectory Model) (pp. 205-206). 
In this paper the intention is to assist the academic staff developer’s reflection on the use 
of the Artful Learning Wave Trajectory Model, for designing art-based learning experiences. 
Nissley (2008) describes the Model as, 
... a model of artful experiences, bridging from any one art-work event to another, like points in 
a trajectory, linking an individual’s perceptions of artful experiences, and their appropriated 
benefits. The points are: capacity, artful event, increased artful capability, and finally the 
application and action of the capability to have product [be it another process, an 
understanding, an act, as a product that enriches experience], through being artful and 
becoming an artful being. (p. 206) 
Reflecting how capacity is expanded, an artful event increases awareness and reflective 
practice which extends artful capability for creativity, even within organisational constraint, as 
transformational change, action and application. The Wave Model, applied in academic 
development and professional practice, can be emancipatory, even within constraint. This 
statement is foundational to the findings reported here, and enlightens the following research 
question: What transformational moments might aid learning trajectories where the practice of 
professional self is increased through collaboration with the arts and artful practice? That 
question sits within a larger research question of: What is the potential impact of artful staff 
development programs designed to facilitate academic professional artistry through building 
capabilities that support participants within increasingly challenged and changing academic 
organisational frameworks? These research questions are linked to a larger three-year research 
study, by this author, which had as its focus the career development experiences of academic 
participants at one Australian university, in an arts-based development strategy. Part of the larger 
study’s brief on arts-based academic staff development was to investigate the perceived impact 
of participation in nine different annual arts-based program sessions, attended each year over 3 
years by different identified future academic leaders invited to participate. Different sessions 
included, for example, a session of exploration in and with dancers developing non-verbal 
concepts of best management practice, in another, sculpture as an analysis of organisation, then 
juggling as management of time and action, theatre improvisation as a negotiation model, 
community engagement as collaborative artful learning, and engaging with a live jazz trio as a 
management and leadership model (Kerr, in press). This paper’s following sections now present 
the methodology, textual data, and analysis. 
Methodology  
Research Participants  
This study, with university ethical clearance, was conducted in a large metropolitan Australian 
university. The staff development program in this study was offered each year, over three years, 
to a total of eighty academics at the lecturer, senior lecturer, and associate professor levels 
participating in one university’s arts-based academic staff development program. The innovative 
programs were designed and researched by this author for the organisational development 
section of the Department of Human Resources. Program participants were invited to participate 
by a dean or head of school. Participants were aware of the full role of this author in the program 
and the study. 
Research participant selection was based on volunteers from each year’s invited cohort of 
program participants. Program participants were invited by letter and informational package 
regarding the study. Participants, based on a first-to-volunteer selection, for the one-on-one 
hermeneutic participative conversations with the researcher were cut off at a maximum of five 
participants per year (overall total of fifteen for the three years) for purposes of time availability. 
For the separate focus group, all eighty participants from the three years were invited to attend 
and twenty did so.  
Approach  
This study adopted a qualitative interpretive approach because an in-depth understanding of 
participant perceptions was sought. Such an interpretive approach is based on current 
hermeneutical theory which engages in concepts of ontological understanding, language, and 
relationship, through a textual interpretive process, as the basis of critical inquiry (Herda, 1999). 
This approach is the basis of this study’s critical inquiry, where participation in discourse 
provides a space where critical inquiry unfolds through the transcription of conversations, and 
subsequent participant’s and author’s analysis of the texts. 
It is the text of the transcripts of the conversations in this study that provide an 
opportunity for an interpretive process. Seeing a difference between speech and text is critical to 
agreeing that text is not context-free, and is a reference to the text creating its own world, not a 
pre-established one. Disclosure of the interpretation invites an open and rigorous opportunity for 
self and group reflection. As Ricoeur (1981) says, ‘....understanding a text...is strictly 
homologous to understanding a metaphorical statement’ (p. 178). 
The one-on-one conversation and focus group process. Guiding questions were 
developed and tested with program participants during the program year prior to the research 
years. They included:  
 Has the arts-based staff development experience increased/not increased your capacities 
and capabilities?  
 What have you learned or used regarding artful staff development? 
 How was the arts-based staff development experience embedded in your academic daily 
life? Positively or negatively?  
 Does the art-based staff development experience enhance your academic/professional 
capacities to critique your personal capacity development, your career, and your work? 
How or how not? 
 What, if any, has been the role of creativity and constraint in facilitating your staff 
development and capacity building? 
 
The guiding questions provided a modest structure to the conversations, and were 
disseminated in advance. Each tape-recorded and transcribed conversation developed its own 
flow and questions were used to fill-in gaps. The intention was for this author and the participant 
to engage in a rich exploration of thoughts and perceptions which generated rich text firmly 
grounded in the program’s experiences. 
Analysis 
In this paper the basis for integrative analysis was Ricoeur's (1981) process of metaphoric 
understanding. His text theory indicates to this study that understanding the meaning of staff 
development through interpretive application of thematic metaphor both surprises and creates. 
This creation of meaning is found in the conversations and subsequent texts in this hermeneutic 
approach to understanding. Text analysis of the conversation transcriptions found three key 
thematic metaphors (reflection, transformation, application) that became codes informing the 
research findings and made surprising links to the Artful Learning Wave Trajectory Model. The 
key findings reflected the themes, thematic metaphors, and the theorised Wave Model’s stages of 
an artful learning process. The findings provide staff developers with a non-traditional 
methodology of transformative learning to enhance individual and organisational impact, where 
knowledge and new understandings are gained from reflecting on artful experiences (Bauer & 
Egan, 2008; Eisner, 2002). 
For this paper, some of the text of conversation and comments, from fifteen of the thirty-
five academic one-on-one and focus group participants, have been included. Through participant 
narrative, the text reflects participant experience and the impact of directing their preliminary 
understanding to future application, shaping the experience further, generating further reflection 
and interrogation of the experience, redefining and imagining the situation of their own work and 
career management, studying their own practices and designing what they wish to change by 
choosing their constraints, visualising, prototyping, opting for and building their next movement 
(Bauer & Egan, 2010).  
Data 
The following selected data as text are reported to highlight the three themes, the thematic 
metaphors, and the Wave Model’s elements. 
Theme 1: Reflection, as reflective practice through an artful experience 
Bauer and Egan’s (2008) reflective practice includes designing the world as it could be, seeing 
how it is, and knowing when to use each perspective. This reflective practice generates 
examination of what warrants further development towards actionable concepts, what deserves 
attention to move from the possible towards the actual, taking the unknowns, exploring them, 
and selecting a possibility or vision, and making space for its creation. 
In one-on-one conversations over the three years, a variety of elements express the 
participants’ sense of reflective practice. For example, one female stated that ‘it’s useless going 
to staff development and not thinking about how it’s useful for you.’ Such a brief statement 
encompasses the potential of learning about self through examining and modifying one’s actions 
(Carrington & Selva, 2010), and the importance of understanding individual engagement and 
reflection, whether it be reflection about using or applying the experience to other parts of life, or 
whether it is arriving initially at the door of an artful experience with a willingness to see beyond 
one’s taken for granted view of self and life possibilities, as in the following narrative.  
In the one-on-one and focus group texts that follow, (f) equals female, and (m) equals 
male. To begin, a one-on-one participant states that: 
Participant (f1) : If I come to this with a closed mind and just think I want to do this the 
way it has always been done, or in my own tiny, narrow, little field, then I don’t develop or 
grow or I don’t realise these opportunities are there and I don’t open the door. So if I just open 
it and take a peek, and I think, ooh, that’s quite interesting on the other side. I open it a bit 
more and think, ooh, maybe I could put a foot through here. Step through the door. …and I 
think I can extrapolate that out either to my teaching or my research or driving or planning my 
career, most definitely, with how I can get there, … that’s what I think this is all about, just a 
whole bunch of possibilities or opportunities or models or ways to do things, and take a bit 
from here and a bit from there and what will work, and mould my own … to support my muse 
… and I have to reflect on whether I can turn them into really good stuff that I do and teach to 
others. 
Her narrative indicates the impact of awareness on both reflective practice and application, and 
the recognition of opportunity for new spaces of engagement of self with others in the realm of 
professional artistry (Palus & Horth, 2002). 
In another one-on-one conversation, the reflective practice extends into the 
transformational learning wave trajectory from initial capacity to increased capability to possible 
action as enhancement of the participant, when he says: 
Participant (m1): I think the arts-based program so far has made me think of my 
capabilities and made me reflect on them and think well what can I do, what do I do well, and 
what could I improve upon. Capacities – it’s made me think of my work product and my work 
ethic, and I suppose my output and how I could target or drive that to achieve what I want in 
my career. … It has actually increased both. 
Reflection upon adjacent (local) possibility recognises the presence of spaces of creative 
engagement in an as yet unknown but available area of one’s work life or self-understanding 
(Palus & Horth, 2002). The individual’s capacity to recognise such spaces links with both arts-
based learning and deliberate artful application of one’s professional practice (Eisner, 2002). 
Given those reflections on the power and impact of reflective practice, the text now turns to the 
theme of transformation. 
Theme 2: Transformation, as transformational learning increasing capability and 
understanding 
The concept of artful being in academe is one in which the capability for higher level 
engagement occurs through profound learning experiences facilitated by artistic processes in 
order to achieve personal, professional and organisational goals (Darsø, 2004; Kerr & Darsø, 
2008). Those goals include capacity building for professional artistry through staff development 
that supports long term transformational change in participants, particularly through increased 
understanding of the experiences. While theme one’s reflective development does produce more 
creative people in university organisations (Carrington & Selva, 2010), there is a need to do 
more than that. In the participant focus group conversation below, text reflects metaphoric 
concerns such as ambiguity, measurement success, the power of rewards, and an indication of a 
metaphorical shift from reticence to complete engagement. Also, the text introduced a 
participant’s perception of mysticism and emotive elements in the arts, a perception strongly 
negated in arts and education literature by leading proponents such as Eisner (2002) and the 
Harvard Project Zero researchers (Gardner, Perkins, Quense, Seidel & Tishman, 2003). The 
participant can be said to have recognised the mysticism and emotive metaphors linked to the 
arts and moved beyond those concepts to a transformational learning moment that took reflective 
practice and moved it to a new understanding of professional artistry. Validating the significance 
of the text of this conversation, Barnett (2004) referenced the necessity of artful practice, 
including the enhanced capability in academe to deal with ambiguity, and Austin and Devin 
(2003) referenced the important opportunity to learn collaborative behaviour from artists. To 
understand the transformation to artful practice, the actual participant conversation developed as 
follows: 
Participant (m2): I would add that I am comfortable with ambiguity and dubious about 
most things so I am far more dubious about a lecture theatre, or at least equally dubious about 
that as a mode of instruction as I am about this [program session]. So ambiguity and being 
dubious is not a negative thing; I would like to see these things with a more critical space 
around them rather than they are some mystical thing. But again I like that that is why I am at 
university I like the critical space and I expect that of anything. Anytime someone tells me 
there is some mystical thing happening and it is all just inherently good that’s of no use to me I 
just can’t get that. So I am open to this just as much as many other things. 
Participant (m3): I think I am exactly the same. I am cynical about lecturing as a 
learning device as well, but it’s tied to a set of measurable outcomes in a way and what you can 
get out of the kind of art based learning is not necessarily easily tied to a set of measurable 
outcomes or outputs. Because a lot of times it resonates with you in some way that you can’t 
explain; you don’t really notice it but as somebody said you could be sitting at the bus stop and 
all of a sudden, yeah I can see some concrete link now; now that’s just been sitting around in 
the brain waiting for that aha moment. 
Participant (f2):  And it helped you make your decision at that time didn’t it? 
Participant (m3): Well yes. 
Participant (f4):  Without guilt. 
While reflection is important, transformation, leading to new understanding, including 
inspiration to act differently is a perceived need within critical hermeneutics, both as a 
philosophy and a research methodology. The need is to give space to reframe for example one’s 
meaning of work, assessment/measurement of outputs, and overall human engagement. 
Engaging in the move from reflection to deep transformational learning takes time, and demands 
recognition that the process requires participants and facilitators to examine opportunities 
provided and the choices one makes within a development process facilitating individual 
transformation.  
Another one-on-one participant was asked if she would engage in artful and 
transformative learning processes again, would she create her own artful processes? She 
responded: 
Participant (f8):  I would and the reason is because I have been thinking about ways of 
engaging our teaching staff in our school and thinking about the same old little workshop, 
assessment, here’s the teaching and learning capabilities, brain work, and objectives to learn. 
And I’m thinking there has got to be another way of engaging so that assessment is creative; 
it’s not just a two-hour lecture, a one hour tutorial, big semester, tutorial and exam.... And it is 
about how do I engage?  And that’s a fine paradigm, but how do I engage with staff to think 
there are more creative ways of assessment and maybe to get them to be thinking that using art 
forms perhaps to free them up to think creatively about assessment as well. 
Regenerating the praxis of academic staff development is pushed through the understandings 
from these texts to recognise significant transformation as self-construction and the need for 
learning processes to enhance and to fit with the iterative cycles of individual and group needs 
within various practices of professional artistry, such as in academic teaching. Being artful is a 
manifestation within a space of possibilities and within a presence of life as ‘a continuous 
process of founding and finding, re-founding and re-finding, oneself in a world motivated by 
incompleteness – and disappearance’ (Cooper, 2006, pp. 60-61). The moment, even at a bus stop, 
of recognition and impetus to change and act impels the participant to move through 
transformational change and then to application. 
Theme 3: Application, as applying professional artistry through action 
It is in application that the arts-based learning process fully manifests itself in the ongoing 
emerging of person. In the action, the leadership of possibility (Adler, 2010) became quite 
dramatic. For example, a one-on-one conversation participant said: 
Participant (f6):  I have done it. I’m a little bit wary after that. I have suggested to 
people [in the team] that maybe we have a shared responsibility, that rather than me doing all 
of these different initiatives and me taking responsibility … that each person gets one or two 
and hopefully that will increase the commitment to the group, and it might mean then that the 
decision-making then becomes a bit more centralized in a decentralized way … as in the jazz 
trio sense.  
Of similar progression found in the theme of application, another one-on-one participant noted: 
Participant (f7):  What worked for me in both the juggling and the jazz exercise was 
the idea of being very centred and remaining calm internally while physically I was being very 
active. Watching the jazz trio play, they were obviously playing their instruments, but at the 
same time there were various levels of non-verbal communication going on. They were 
watching each other’s hands, they were listening to the notes that were being played and the 
improvisation and knowing where to fit in, and you can’t work on so many sensory levels 
without being very calm and being accepting of all the possibilities that come along. … I used 
to be like that. Lost it for a while and am really making an effort to bring that back, because it’s 
very important to me at the moment in my professional life … I’ve taken on a raft of new roles 
at work, and if I don’t maintain that calmness, I’ll be shot to pieces. 
Similarly, when a participant in the focus group was asked if they had been able to use anything 
from the program, the transcribed text was as follows: 
Participant (f2):  The other thing that’s interesting about just listening to (male 
participant) and to everyone here today, including (female participant), is talking about whether 
it’s the process of going through this program.  
I have observed and listened to a lot of people saying that they have got Australian Research 
Centre grants or they are rethinking the way they are doing it or whether that’s because of just 
doing that program or whether the way it’s been structured to think more creatively about 
capacity and energy is all part of that.  
I mean it is amazing the amount of productivity that people have been engaged in and whether 
that would have happened irrespective of this training program, it may have. But maybe just 
thinking about things a little bit differently and finding this creative space -I have written two 
book reviews and an article and I’ve finished a book and I think well... 
Facilitator: Have you got anymore time? 
[Laughter] 
Participant (f2): Why this year, like why now. I didn’t do that last year why was that, I don’t 
know?  Half these projects were on the go but I seemed to find a bit more momentum. 
Participant (f5): And I don’t know what it is, I often think of [the pianist/leader] and the day 
with the jazz trio and how we interact to create something. 
As seen in the applications of the above participants, Adler (2010, p. 90) notes that artistic 
processes, in ‘designing options worthy of implementation through inspiration, perception, and 
innovation,’ offer more than a process of constrained pragmatism offers. A focus group male 
participant also reflects this with a new metaphor of his own engagement in moving to 
possibility and application. He expresses recognition of the need to learn more and collaborate 
with others in such an arts based transformational process: 
Participant (m5): I can see a number of ways of using art forms that I’m more 
comfortable with now than I would otherwise have been. 
Participant (f9):  Ballet? 
[Laughter] 
Participant (m5): Ballet yes and I can see usefulness for that in the future, but I am not 
an expert in it and I need help. I need that comfort zone that I am entering into a world that 
we’re going to get it right, but I’m no expert in judging that. So I need collaboration, I need 
consultation and then I’m comfortable. 
Finally, in the last text presented here, while responding to ongoing correspondence over the 
original transcribed text of a one-on-one conversation, the author wrote and asked – How does 
one know that the learning ‘sticks’. How do you know that for yourself in this program and in 
your career? The participant responded, by email, saying: 
Participant (f10): This is interesting – because in recent days I have started to think of 
this program as an academic program, one that I will learn from if and only if I engage 
cognitively and seriously with the learning experiences on offer. It has been fascinating, and at 
times really unsettling. But then I have always subscribed to Einstein’s idea that we only learn 
something when we are uncomfortable – disequilibrium. The learning from this program will 
definitely ‘stick.’ I recall being interviewed years ago about my beliefs about learning and I 
said then that to learn was to change, to be a different person, to have a different way to see and 
understand the world. I won’t be the same after this – and almost regret its coming to an end. 
To review, the text analysis of transcriptions above found three key themes (reflection, 
transformation, application) that became codes informing the research findings. The key findings 
of the study were that the academics perceived the program provided enhanced capabilities for 
self-creation through engaging, seeing alternatives, recognising consequences of actions chosen, 
changing, creating one’s own artful processes, and inspiring others. The findings also provide 
staff developers with a non-traditional methodology of transformative learning to enhance 
individual and organisational impact. In doing so, developers for example must do justice to the 
power of reflective practice and transformation through metaphoric narrative to inform and 
enlighten (Ricoeur, 1981), and that is the emphasis of this paper, rather than a descriptive 
presentation of arts-based activities from which these perceptions and outputs were generated. 
Conclusion 
Given the paradox within the staff development project, it is important to examine ontological 
and transformational arts-based learning processes within higher education as alternative 
paradigms. Barnett (2004) in particular discussed the need for an ontological approach to 
learning. His proposed need for new spaces in the university arena was intended to create new 
practices and establish a new sense of relationships with academic endeavours (Barnett, 2004). 
Adler (2006) and Nissley (2008) concur and address a recent increase in the relationship between 
business and the arts, particularly in the use of arts-based learning methods. Taylor and Ladkin 
(2009,) note that Adler ‘sees business leadership potentially learning courage from the arts – the 
courage to see reality, the courage to envision possibility, and the courage to bring reality to 
possibility’ (p. 56). As Eisner (2002) suggests, such courage is no less sought in higher education 
environments, and no less worthy of inclusion in the professional artistry of both academics and 
organisational facilitators as leaders of academic development. 
The challenge in this paper’s themes of reflection, transformation, and application of 
professional artistry is to ensure that the participants considered how the artful learning wave 
trajectory process impacted upon their future role as academics, and therefore provided deep 
impact upon their development both then and for the future. Therefore, this paper’s text of 
hermeneutic participative conversation provides insight into and supports the appropriateness of 
and the capabilities derived from creating and using artful models for academic staff 
development (Taylor & Ladkin, 2009). The insights and impacts presented in this paper argue for 
the necessity of creating and practicing art-based staff development strategies in academic 
programs.  
That argument is supported by the international indication of a rising use of arts-based 
methods in continuing management education and leadership staff development (Adler, 2006). 
She argues strongly for scholarly inquiry of what arts-based and artful transformative learning 
processes engender as impacts and outputs, and a current gap in information about those impacts 
reflects the intention of this paper’s research inquiry. This is particularly the case when there are 
different assumptions about what artful experiences contribute to the development of people. The 
reflective practice, transformational learning, and professional artistry as application together 
provide responsive approaches to development practice. The arts-based theoretical and practical 
base for academic development strongly reflects Carew et al’s., (2008, p. 51) ‘elastic practice’ 
for developers wishing to support adaptive multiple approaches. Nonetheless, there remains the 
presence of easy opportunity for academic developers to let the methods just be something new 
to excite people (e.g., as ice breakers) participating in traditional development activities 
(Blackwell & Blackmore, 2003). 
This study argues that rather than treating people and their development as a by-product 
of organisational goals, academic and other adult arts-based staff development research should 
further examine the play between organisational human development at work, and opportunities 
for individual praxis of self-organising and self-creating one’s work life. The role of arts-based 
academic staff development programs can then be studied further to determine how various 
models enhance such development, and provide additional evidence of what that enhancement 
might produce (Kerr, in press). 
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